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Context and highlights
Woodend Primary School is a category 7 school in the Southern Suburbs of Adelaide. The student population includes 
approximately:
• 14% school card holders, 
• 4% students with English as an Additional Dialect
• 13% students with disabilities and 
• 2% Aboriginal students.
Situated in the Southern Metropolitan area, Woodend had 580 R-6 students enrolled in 2022 with an anticipated 620 
students in 2023. The School will continue to grow over the next few years as expected enrolments in Reception remain 
high. The school is DfE Index of Educational Disadvantage Category 7 and has an Index of Community Socio-
educational Advantage score of 1063. The school population includes 14% of families who are eligible for School Card 
assistance. 

The Leadership Team consists of a Principal, Deputy Principal, Senior Leader: Curriculum and Senior Leader: Digital 
Technologies. 

Whole-School Celebrations: With Covid-19 restrictions relaxed this year whole school celebrations resumed gradually 
throughout the latter part of 2022, including Remembrance Day. Students took part in numerous wellbeing and 
curriculum focused events, including National Science Week, STEAM Week, numerous camps and excursions and our 
annual Sports Day. Our Community Day was held in the last week of term four, with our traditional concert and fireworks 
display.   
The school included a strong involvement in SAPSASA events, sport, Wakakirri, Instrumental Music, Science, Hiragani 
competitions and the Stephanie Alexander Kitchen Garden Program. 

Sporting achievements were recorded in cricket, cross country and netball; students performed at ANZAC Day and 
Remembrance Day ceremonies; 60 students participated in the Festival of Music Choir; 60 students told an 
environmental story through dance at Wakakirri and were given a National Award for their efforts; STEAM Week was 
celebrated with an Arts Showcase, visits by 5 scientists who covered aspects such as the role of bacteria, the importance 
of mathematics and how scientific process is linked to colour, research into sleep as well as the importance of ‘bugs’ in 
nature; and Premier Steven Marshall visited and recorded a podcast with our SRC team, speaking about the ever-
changing COVID situation and the proposed ‘SA space’ project. 

Students continued to lead through their involvement in a range of initiatives. The SRC and Environmental Leadership 
team facilitated a whole school fundraiser, Nude Food Day and classroom 'Scrunch’ plastic recycling program; Student 
Voice in Learning teams focused on students embracing stretch thinking, a growth mindset and being prepared to go 
into the learning pit. Via a committee process, the SRC were instrumental in developing a playground facility focusing on 
student feedback, which has been welcomed by all students. 

There was a significant focus on transition for our 2022 year 6 students moving to high school, including a memento and 
graduation; video calls were used to continue connections with Woodend’s sister school in Tokyo, Myojo Gaetjin 
Elementary; staff, students and parents accepted the challenge of home learning during a lockdown in February and 
July; R-2 staff implemented the InitiaLit program, sharing their learning with the Marion Coast partnership of schools and 
a long-awaited building program led to increased movement of some classes into new spaces with more moves to come. 
To initiate the building program, we had a smoking ceremony to mark its official beginning, attended by the entire school 
which added to their understanding of indigenous perspectives. 

Governing council report
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The 2022 Governing Council enjoyed having in person meetings once again, and gladly welcomed a number of new 
members this year as well as many returning members to create a vibrant and engaged council. We initiated a trial in our 
Kiss & Go zone to improve signage and supervision as well as adjusted where students were waiting and being picked 
up/dropped of to improve the safety and flow of our zone; the trial was deemed a success with further improvements and 
communications to be explored in the new year. Our council undertook a review and update to our school parent 
engagement strategy, in light of changes in the way parents engage with the school and feel welcome at the school in 
the post-COVID era; we look forward to our plans to reinvigorate our school committees, community events, classroom 
engagement and more with our updated strategy as a working document to guide our efforts. 

This year we had our first school wide fundraiser since 2019, with a record-breaking $23,000 raised by our school in an 
absolutely fantastic colour run event which was enjoyed by our whole school community; funds raised both by colour run 
and ongoing Credit Union SA rewards ($8000 since 2019) will go towards improvements for the “street”, performing arts, 
and more. Governing Council expressed our ongoing commitment to keeping our OSHC open and locally run, and gladly 
welcomed new directors and new staff to our program – we are thankful for the hard work of everyone involved in our 
school-based OSHC as well as our wonderful canteen as both services are very highly valued by our community.  

Governing Council acknowledges the many volunteers who assisted with school committees; parent network initiatives 
such as colour run, gift stalls; coaching and coordinating school sports teams; classroom help and excursion help; 
performing arts; online communication and connection; STEAM week; and more. We acknowledge retiring staff 
members: Dierdre Hauber and Linda Palmer; thank you for your long-term service to our school. Finally, thank you to the 
parents and staff members who volunteer their valuable time, energy, and input to our Governing Council; we thank you 
for your service in 2022.
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Our challenge of practice was having teachers consistently use high impact, teaching strategies, focusing on 
metacognitive strategies and differentiated teaching strategies. If this is the case, we believe that we will see an increase 
in the number of students achieving and being retained in the higher bands when assessed against the Australian 
Curriculum.

Pre-and post assessments related to questioning were created, explicit reading goals developed, and more formative 
reading assessments conducted. The impact can be seen in the development of a strong Initialit program for early years, 
the use of evidence with students self reflecting, and co-creating their next steps. Early years students are choosing 
good fit books, can articulate what it is that they are reading and describe what their goals are. There has been a 
significant improvement in the ability for students to summarize information in their own words, creating a greater depth 
of understanding.

Next steps, include continuing to track and monitor over the longer-term. There was increased opportunity for discussion 
of individual reading goals with students. Continuation towards automaticity and enabling students to reflect 
metacognitively, summarizing and synthesizing will be ongoing, and these will be embedded into regular practice.

Another strategy is that teachers will incorporate daily writing activities that enable students to respond to reading and 
other experiences. This acknowledges the intrinsic link between reading and writing.

Weekly writing has been carried out, with a wide range of writing opportunities being given to students. Independent 
reading of texts is promoted, followed by summarization to engage comprehension skills and allow deeper learning.

The impact is seen in the students developing independent writing skills, and being able to respond to texts in a variety 
of ways. We see young children in the early years, creating links between reading and writing. We’ve also seen 
increased consistency in daily writing activities within all classes. Students are able to refer to information in texts and 
show evidence effectively. The next step is to continue to encourage independent writing in all learning areas. Daily 
writing will be incorporated in activities, and there will be opportunities for learners to summarize what they have read. 
The next step will also include the expanding of single paragraphs, to full texts within the persuasive, narrative and 
report genres.

Another strategy has been to explicitly teach students to combine key reading comprehension skills. Teachers are 
conferencing, individually and in small groups, and discussing texts and describing strategies used as effective 
comprehension of text. There has been a focus on literal and inferential questioning, and in the older year levels, there 
has been analysis of novels with work related to real life situations.

Impact can be seen through increased engagement during story book sessions in the younger years. We see students 
engaging more readily with stories, and they are able to articulate their understanding and make inferences to a higher 
degree. We observe the students being aware of strategies in their ‘toolbox’, and that they are making use of them. 
There is connections made between ‘self’ and the ‘world’, and we see that there are different levels of questioning, taking 
place on an independent nature.

The next steps are to continue regular reading conferences and to focus on comprehension skills. For the older year 
levels their next step is to use extended questions beyond inferential, using question starters to scaffold that.

Another strategy is for teachers to actively listen to student talk about their reading to allow them to clarify their thinking 
and build comprehension and determine individual reading goals.

We have seen a regular use of reading conferences, both individual and small group, where there is discussion of 
appropriate book selection. Identification of reading goals is happening, and for the older children, they have used 
Conferring Notebook to record data. 

The impact has been that we are seeing an increased fluency and stamina in the younger years when they are reading. 
There is an increased cognitive load and evidence of greater complexity in what they read.

There is also an increase in confidence to read aloud to others and share ideas and provide questions, and we have 
seen the articulation of goals and better understanding of reading vocabulary by all students. 

Next steps are to ensure the students know when they have achieved their reading goal, and their goals will be made 
more finite and measurable using ‘I can’ statements. The older children will continue to use seesaw to record goals and 
review them selves after recording and listening, encouraging self monitoring on goal-setting and reflection.

Quality improvement planning
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young 
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students 
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy. 
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of 
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA 
for reading and numeracy. 

Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2022.
Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than six 
across all cohorts.
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*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2022.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than 
six across all cohorts.

Numeracy

No. of students who sat 
the test^

No. of students achieving in 
the upper two bands

% of students achieving in 
the upper two bands**

Reading Numeracy Reading Numeracy Reading Numeracy
Year 03 2022 83 83 41 17 49% 21%

Year 03 2021-2022 Average 81.0 81.0 40.0 23.5 49% 29%

Year 05 2022 92 92 33 11 36% 12%

Year 05 2021-2022 Average 75.5 75.5 31.0 14.0 41% 19%

Year 07 2021-2022 Average 72.0 72.0 18.0 15.0 25% 21%

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have 
demonstrated achievement in the relevant NAPLAN higher bands.

*NOTE: No NAPLAN testing was conducted in 2020.

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2022.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

NAPLAN upper two bands achievement
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Numeracy

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2022.
Data not provided when less than six students in a cohort. A blank graph may imply student count being less than six across all cohorts.
Data is only shown for Aboriginal learners.

NAPLAN proficiency - Aboriginal learners
Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2022.
Data not provided when less than six students in a cohort. A blank graph may imply student count being less than six across all cohorts.
Data is only shown for Aboriginal learners.

NAPLAN upper bands achievement - Aboriginal learners
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This measure shows the number of non-exempt Aboriginal students enrolled at the time of NAPLAN testing 
who have demonstrated achievement in the relevant NAPLAN higher bands.

No. of students who sat 
the test^

No. of students achieving in 
the upper two bands

% of students achieving in 
the upper two bands**

Reading Numeracy Reading Numeracy Reading Numeracy
Year 03 2021-2022 Average * * * * * *

Year 05 2022 * * * * * *

Year 05 2021-2022 Average * * * * * *

Year 07 2021-2022 Average * * * * * *
*NOTE: No NAPLAN testing was conducted in 2020.

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2022.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

Key element focused on for school improvement in  2022: Tracking & Monitoring

Aboriginal Learner Achievement Leaders' Resource 
(ALALR)

New improvement actions implemented via the Aboriginal Learner Achievement Leaders’ Resource to raise the 
literacy and numeracy achievement Aboriginal learners:

Improvements achieved in literacy and numeracy outcomes for Aboriginal learners (Including individual student 
successes):

We continued with tracking of growth and achievement for our aboriginal students for 2022, as it was decided that during 
the pandemic year, this would achieve the greatest outcome. Professional Learning Teams tracked students within their 
classrooms. They reviewed relevant learning plans for each student, made changes and additions as required in the 
area of literacy and numeracy. Data has been recorded and shared with other teachers to determine improvements to 
learning. 

Tracking and monitoring of individual Aboriginal learners is scheduled in staff meeting time once a term. Data-informed 
learning goals are established in discussion with Aboriginal learners considering their progress. These goals are 
regularly reviewed.

Teachers utilised One Plans to determine literacy and numeracy goals, based on the Learning Progressions /AC and 
progress determined during conferencing.

An aboriginal community education officer was appointed for 2022 for two days per week. This person liaised with 
families about attendance, learning and achievement as well as their involvement in cultural activities to increase school 
engagement. This has been highly effective, and will be continued in 2023. 

Four sessions were scheduled throughout the year where teachers examined individual aboriginal students via their one 
plan documentation and then determined possible next step’s for their learning.

The information was documented in their One Plans and considerable work was progressed around the use of the 
Australian Curriculum and the practice of conferencing in both literacy and mathematics.
 
The goals were discussed both in professional learning teams, and also during PDP meetings with teachers of aboriginal 
students. This was then a focus for leadership members as they made classroom visits and observations.

The ACEO worked alongside students in the classroom and assisted in areas of need as per the one plans. This person 
also built relationship and connection through attendance at camps and excursions, whole school activities and was 
available at recess and lunch for students to access. This has been highly effective, and will be continued in 2023.
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With our Running Record data for students in year 1, 94% of students achieved the Departments benchmark. The 6% 
who did not achieve that benchmark, are involved in special programs to support their learning, including our Initialit 
program. With a strong focus on synthetic phonics. 40% of the students in year 2 exceeded level 30 which is 
considerably higher than the level 21 that is considered the benchmark. 

The Initialit program has ensured a strong foundation in literacy prior to moving in to year 3. The positive impact is now 
evident in NAPLAN Reading and PAT-R results. All Reception, year 1 and year 2 students are included in the structured 
synthetic phonics program via Initialit.

These results indicate that the year two students at the school are well situated to enter year three with a strong literacy 
background. With our A-E grades we noted that the year 3 to year 6 students achieved slightly higher numbers of A-B 
grades in English and Maths in 2022 compared with 2021, however, the difference was negligible. We believe that this is 
directly due to the impact of COVID-19. Even with the impact of Covid however, our A and B grades in English and 
Maths are still in the 40% range. 

With the PAT-R data (Reading), when we examine the students who achieved above the Standard of Educational 
Achievement target, which is set higher than the  National Minimum Standard, the year 4’s achieved 85%, year 5 
achieved 87%, year 6 achieved 82%. We were unable to translate this into Higher Band equivalents, but it is on an 
upward trend.

With the PAT-M data (Mathematics), when we examine the students who achieved above the Standard of Educational 
Achievement target, which is set higher than the  National Minimum Standard, the year 4’s achieved 82%, year 5 
achieved 86%, year 6 achieved 85%. We were unable to translate this into Higher Band equivalents, but it is also on an 
upward trend.

The phonics screen check for year 1 students demonstrated that 84.4% of our students are at or above the required 
benchmark. This is a strong indication of their readiness for moving into year 2.

The triangulated data demonstrates consistently that a high percentage of our students achieve at or above benchmarks 
set by the Department. Those students not achieving benchmark, are receiving learning support through differentiated 
teaching in the classroom as well as specific, targeted programs based on assessments delivered via skilled school 
service officers. A number of these students have a One Plans that describe their specific learning needs. 

Despite the fact that 2022 was impacted by Covid, we still maintained a very high level of students achieving 
benchmarks. While the specific data determining growth in students who are in the High Bands is lacking, the other 
available data indicates that there are a significant number of students in the higher bands.

School performance comment
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Reports of cyber bullying have consistently been very low over the previous 5 years and this year is no different. The 
vast majority of students were able to explain what cyber bullying was and what to do if cyberbullied, with a range of 
resources available for use outside of school. Students main concerns related to their interactions with friends. 

Much work has been carried out on self regulation (Zones of Regulation) and being a team player (Play is The Way), 
resulting in students being able to articulate their concerns, such as being left out of friendship groups, rough play such 
as tackling and being teased. 

Only 4% of students reported that they had asked an adult for support for a behaviour related issue. When following 
this up, it was evident that this area is an ongoing focus with a need to ensure students have a number of trusted 
adults to call upon if needed. 

While there are minimal bullying behaviors, student concerns are addressed as they arise, using leadership, the 
Pastoral Support Worker, class teachers, parent meetings , and behaviour plans. It is essential that students seek help 
from trusted adults when required as a means of support.

Behaviour support comment

Year level 2019 2020 2021 2022

Reception 93.6% 89.1% 92.1% 91.0%

Year 1 93.0% 87.4% 93.9% 86.5%

Year 2 94.4% 88.0% 93.8% 90.0%

Year 3 94.7% 88.8% 93.0% 90.2%

Year 4 93.8% 86.4% 93.5% 87.9%

Year 5 94.6% 89.0% 94.4% 88.3%

Year 6 94.4% 88.1% 92.7% 87.9%

Year 7 93.4% 87.2% 91.8% N/A

Total 94.0% 88.1% 93.1% 88.9%

Attendance

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Attendance was down due to absence related to COVID-19. Unexplained absences are followed up with phone calls, 
notes, interviews and when necessary The Department Support Service. 

All families are required to complete an Exemption Form when planning to be absent from school. Articles are 
regularly placed onto the school blog explaining the importance of good attendance. Each term, attendance is 
reviewed and strategies put into place for those who require it. New parents receive information about the importance 
for good attendance behaviours. 

Despite COVID-19, very good attendance has been maintained. An area for concern which we are working on is those 
students who regularly arrive late to school or are collected early. Where there is unexplained absence of concern, we 
form a team around the child, including the family and the student, and determine strategies to assist with an 
increased attendance at school. 

It has been noticed that over the last three years, levels of anxiety in students has risen which can impact on regular 
attendance. Agencies are accessed to assist and we work closely with families during all stages. 
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Intended destination

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2022. Data shows 
recorded destinations for students that left the school in the previous year.

Leave Reason Number %
NG - ATTENDING NON-GOV SCHOOL IN SA 13 37.1%
NS - LEFT SA FOR NSW 3 8.6%
NT - LEFT SA FOR NT 2 5.7%
TG - TRANSFERRED TO SA GOVERNMENT 
SCHOOL

16 45.7%

U - UNKNOWN 1 2.9%

Parent opinion survey summary
Feedback from parents was comparatively more positive than like schools in all survey questions.

Comments about school climate supported strongly that there is a high level of respect throughout the school, that 
children are important to the school, and that the school communicates effectively.
 
77% of parents indicated that they do receive enough communication from the school, and while we had just under 
10%, who would like to receive more communication, we need to acknowledge the impact of Covid, and that during 
this time we changed from Facebook to Seesaw as a means of communicating with parents. This was as a direct result 
of Facebook using algorithms that created numerous advertisements which detracted from the communication itself as 
well as concerns about where the data was being stored.

Overall, the preferred communication channel was using Seesaw with a significant number of people who also 
preferred the use of the QKR app when purchasing items from the canteen or uniform shop. The transition from 
Facebook to Seesaw is still a work in progress given it’s short history at this stage. 

Parent/teacher interviews were very much a preferred way of receiving communication, which is consistent with 
surveys in other years. To assist with that, we have two times during the year where parents and teachers formally 
meet, with the opportunity for other meetings throughout the year. With COVID-19, many meetings were online, and 
this has been acknowledged as a non-preferred method of communication albeit a necessary one during the pandemic.

The impact of Covid restrictions did have some impact on what parents believe they know about their child’s learning. 
While many acknowledged useful discussions and were pleased with the feedback from teachers, there was still a 
desire to get more help with their child’s learning. This is to be expected, given that we had another episode of online 
learning, which is very difficult for families at home.

85% of parents indicated that they talk with their child about what happens at school, which we know is an important 
aspect of student engagement. It was recognized that the school encourages parents to help students learn and 
understandably after the impact of online learning, a number of parents felt that they wanted to have more input into 
their child’s learning. 

96% of our parents believe that school is important to the child’s future, and 70% of those parents already felt equipped 
to help their child plan what they would do after school, even at this early stage of their education.
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Relevant history screening
Working with Children Checks are mandated for all people working with students. All parents attending excursions or 
camps are required to have a current check, which is monitored by class teachers and front office staff. Governing 
Council members all have a current screening as they are an employing body for OSHC. All staff who work in OSHC 
have a current check as well as requiring a follow-up check through the department prior to being employed. Pre-
service teachers have a screening arranged by their respective university. 

A record of training is kept in the front office to enable checking prior to excursions etc. Volunteers are monitored by 
the school through a database and the need for screening is advised regularly through the School Blog, Seesaw 
communication, at committee meetings and in school policies. We also include it in our transition sessions with new 
parents and at school tours. 

As we are resuming our visits by international students, all families are required to undergo a registration process 
which involves having up-to-date WCC for all adults within the family, including any adults who would visit and stay 
overnight while the students were present. 

All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level Number of Qualifications
Bachelor Degrees or Diplomas 68
Post Graduate Qualifications 7

Please note: Qualification data is indicative only and reflects what has been recorded in the Department's HR 
system. Staff who have more than 1 qualification will be counted more than once in the above qualification 
table. Therefore the total number of staff by qualification type may be more than the total number of teaching 
staff.

Workforce composition including Indigenous staff

Teaching Staff Non-Teaching Staff
Indigenous Non-Indigenous Indigenous Non-Indigenous

Full-Time Equivalents 0.0 36.2 0.0 11.8
Persons 0 42 0 16

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2022 .

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2022 .

Qualifications held by the teaching workforce and 
workforce composition

Funding Source Amount
Grants: State $5,831,668
Grants: Commonwealth $13,600
Parent Contributions $335,981
Fund Raising $53,932
Other $360,885

Financial statement

Data Source: Education Department School Administration System (EDSAS).
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2022 School Annual Report: Tier 2 Funding Report*

Tier 2 funding 
section

Tier 2 category (where applicable 
to the site)

Briefly describe how the 2022 funding was used to improve the relevant 
Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress 
made towards these outcomes

Improved wellbeing and engagement Zones of Regulation training for all staff with adoption by whole school through a whole 
school agreement. New staff given training.  Lunchtime programs involving counselling 
have been available and students with social/behavioural issues are directed to this 
resource. Individual plans for enhancing well-being and self regulation via Safety Plans 
constructed with parents, students and staff.

Teachers and students are using a 
common language in relation to well-
being. There is a stronger parent and 
teacher role with ongoing follow up and 
fine tuning of support plans. Meetings 
focus on a ‘Team Around The Child’ 
approach. Aboriginal students had 
access to an ACEO who worked with 
them in their classrooms alongside 
teachers, supporting both the well-being 
and the curriculum to ensure growth in 
learning.  

Targeted funding for 
individual students

Improved outcomes for students with 
an additional language or dialect

A teacher is employed to monitor and support all of these students. When they arrive at 
school, transition from preschool and also from previous schools is scheduled. Teachers 
meet with preschool staff to share knowledge and understandings. In the first week of 
school all reception parents get to meet with their child’s class teacher to make strong 
connections. SSO support using explicit direct instruction with focus on literacy, (reading 
and grammar). Small group and one to one.  Regular feedback to parents and ongoing 
training of SSO’s who support these students.

The 4% of students who are EALD in the 
school receive support at different levels 
in literacy and have demonstrated 12 
months of achievement based on the 
Australian Curriculum V8.4.  The 
students who are still working at a lower 
level, have a One Plan. 87% of the 
students have achieved a C in English in 
their report. 100% of our students have 
excellent attendance.  26% of our 
students achieved an A in English for 
their 2022 report. 

Inclusive Education Support Program Support is being provided for all children who receive funding. Additional support has 
been budgeted for and provided for those who do not but who have been identified 
through other assessment mechanisms. One plan goals targeted during meetings 
involving parent, teacher, and support teacher. Teachers are released for regular reviews 
and to review programs in classrooms that support what is in the One Plan. 0.6 FTE 
support teacher employed to oversee and coordinate the provision of support to 
students, both funded and un-funded.

Reviews and updating of one plans 
happening on a regular basis with "Team 
Around The Child" meetings in place. 
Support teacher allocated and SSO 
training relevant to the goals being 
achieved is in place. Department and 
external agencies included in discussions 
and provide support to the classroom 
teacher via observations and resources. 
23% of students maintained SEA. 29% 
below SEA then achieved SEA in reading. 
6% went into Higher Bands. 3% went 
from below SEA to High Bands. In 
writing 55% of SWD achieved SEA in 
writing. 25% went to High Bands. 
Numeracy: 50% achieved SEA. 

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.



Targeted funding for 
groups of students

Improved outcomes for 
- rural & isolated students
- Aboriginal students
- numeracy and literacy including early 
years support

First language maintenance & 
development
Students taking alternative pathways
IESP support

ACEO 0.4 appointed and working with aboriginal students, teachers and families. ATSI 
students supported in literacy and numeracy. 0.6 teacher appointed to focus on year four 
and year six support in high band and below SEA based on previous Naplan and Pat-R and 
Pat-M data ensured a strong focus on aboriginal students in these two years. In the Early 
Years, additional SSO support focusing on needs related to phonics and phonemic 
awareness for identified students. 

No students below SEA in 2022 NAPLAN 
data. Data collected shows all students 
who are being worked with have 
improved based on pre-and post testing. 
ACEO communicating with parents and 
working with students. This has 
strengthened the connection between 
school and home.  Presence of a Case 
Worker, , Intensive Family Support, 
Stronger Families: Aboriginal Support 
Officer working with the school and 
family. 

Program funding for 
all students

Australian Curriculum Continued with small-group intervention. Targeted support provided. Units of work focus 
and preparation as well as ongoing teaching and reflection by professional learning 
teams. Work beginning on the transition to the Australian Curriculum v9. Pupil Free Days 
were timetabled to allow staff to build capacity and then to develop specific programs.

Whole School Agreement in literacy 
agreed to and in place across R-6. This 
was a focus of a Pupil Free Day 
workshop. The Curriculum Team is 
currently working on Whole School 
Numeracy Agreement. Followed up with 
classroom observations and walk-
throughs. Goals are included in PDP's as 
well and are a focus for discussion with 
Line Managers. All classes using the 
Literacy and Numeracy Progressions in 
programming and planning. Students 
are assessed against the AC and 
student's reading and numeracy goals 
are directly linked with the Progressions. 
Teachers have been given opportunities 
to familiarise themselves with the ACV9 
and compare with ACV8.4.

Aboriginal languages programs 
Initiatives

N/A N/A

Better schools funding The Curriculum Team and Professional Learning Team’s focused on High Impact Teaching 
Strategies, in particular goal setting and differentiation. Goals were based on data for 
PLT’s to work on. 

Leadership capability expanded. 
Successful AST2 applicant. One teacher 
applying for HAT. 

Other discretionary 
funding

Specialist school reporting (as 
required)

N/A N/A

Improved outcomes for gifted students N/A N/A


